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I. Name of Program: English 6-12 

 

II.  Provide list of Reviewers:  

 

Dr. David Guest, Chair, Department of Languages and Literature at APSU 

Terri Sims, former APSU English major with minor in Professional Education 

Banks Lyons, CMCSS English/Language Arts Consulting Teacher 

Elaine Hoffert, CMCSS LA and Read 180 Consulting Teacher  

Dr. Bill Locke, Secondary Coordinator, Robertson County, TN Schools 

Tina Smith, CMCSS New Teacher Induction Coordinator 

 

III.  Program Description: 

 

The APSU Department of Languages and Literature offers an English major with a minor in 

Professional Education leading to licensure to teach English/Language Arts in secondary schools.  During 

2015-2016, candidates for licensure had the option to be licensed to teach English/Language Arts in 

grades 7-12 or 6-12. We offer two courses specifically for English majors seeking licenses to teach in 

English/Language Arts in grades 7-12. These are ENGL 3420, The Adolescent Experience in Literature, 

and ENGL 4400/5400, Teaching English/Language Arts in the Secondary Schools. Otherwise, English 

majors with a Teaching Specialization enroll in many of the same courses as other English majors with 

the following exceptions: an additional linguistics course and a reading course taught in the College of 

Education.  

According to the 2015-2016 APSU Data Report, seventeen graduates of the program were 

licensed to teach ELA in grades 6-12 or 7-12 during 2015-2016. This is an upward trend after a distinct 

drop in 2014-2015 when only 7 candidates earned their licenses to teach English/LA as opposed to 19 in 

2012-13 and 14 in 2013-14. During 2015-2016, the number of undergraduate English majors with a minor 

in Professional Education fluctuated between 70 in the fall semester and 56 in the spring semester. Some 

students who dropped this major were unable to maintain or to raise their GPAs to the required 2.50 or 

2.75, depending upon whether they were attempting to meet Milestone 2 or 3. Others did not enter the 



university with a composite ACT or SAT score of 22 or 102 respectively and were unable to achieve 

these scores or to pass the three sections of the Praxis I (CORE) exam.  

 

IV. Changes in Program 

 

What changes have you made to the program during the past year?  What data drove the decision to 

change the program?   

 

In the 2015-2016 school year, I initiated some changes in advising and in the courses specifically 

required for English majors seeking to be licensed to teach English in grades 6-12. These changes were 

based on data related to candidates’ scores on required exams and scores on specific edTPA rubrics for 

fall 2015 and spring 2016. 

For those students having GPAs not at the required levels for Milestones I and II, I took two steps 

when advising. First, I discussed the option of applying for the CARE policy as I advised returning or 

transfer students having GPAs below the required levels for Milestones 1 and 2. Next, for students who 

were not eligible for the CARE policy, I suggested retaking classes for which the earned grade was D or F 

and suggested tutoring for difficult classes. These candidates were required to meet with me and verbalize 

their plans for raising the GPA or for passing the required exams with the designated passing score. 

Because the lowest 2014-2015 edTPA score for English majors was 2.6/5.0 for Rubric 13, 

Student Use of Feedback, in 2015-2016, students in ENGL 4400/5400 were provided more opportunities 

to examine actual assessments and to make suggestions for how students can use the feedback to improve 

their learning. Candidates looked more closely at setting criteria for meeting standards and analyzing 

criteria for assessment to determine if criteria had been met. Then, they discussed how to lead students in 

using feedback to redo or learn more deeply. I used some materials from Rick Wormelli to guide our 

discussions of reasons for redos and retakes.  

The second lowest spring 2015 edTPA score for Secondary English 7-12 candidates was for 

Rubric 9 Candidate’s use of subject-specific pedagogy with a score of 2.8/5.0, .3 below the national 

average. This average represented 8 scores comprised of 1 score of 3.5, 6 scores of 3, and 2 scores of 2. 

The goal was to strengthen this area so that all students would learn how to incorporate more strategies 

specific to teaching ELA and, consequently, to score a 3 or above on Rubric 9. Specifically, this rubric 

measures candidates’ use of textual evidence to assist students in checking for or justifying their 

constructing meaning from, interpreting, or responding to a complex text. In ENGL 3420, I began in the 

fall of 2015 to place increased emphasis on justifying responses to texts through textual references and to 

include strategies for using deep and challenging textual references that create thinking beyond a 



superficial level. The long term goal is to produce better teachers. Most of these candidates who were in 

this section of ENGL 3420 are in Residency 1 in fall 2016 and will be enrolled in Residency 2 in spring 

2017, so their edTPA scores earned in spring 2016 should reflect this change. 

 

V. Program Strengths 

 

 APSU teacher candidates who major in English with a minor in Professional Education are 

professional in their speech, behavior, and language use. They know their content and are able to instruct 

students and to influence student achievement in positive ways as supported by their scores on the 

Tennessee State Report Card, their Praxis II content exam scores, their clinical mentors’ evaluations, and 

their edTPA scores which average above the cut score at APSU. Additionally, this program is gradually 

increasing the number of minorities and males.  

 

VI. Program Weaknesses 

 

The following areas of need for improvement in the program emerged upon a careful examination 

of data related to candidates’ scores on edTPA. 

  In the past few years, English 7-12 candidates consistently scored lower score on Task 3 

Assessment than for any other task. During fall of 2015 and spring of 2016, candidates’ scores on the 

edTPA rubrics significantly improved in all areas except Rubrics 13 and 15. 

 Candidates need to be more responsible for completing the requirements of Milestone 2 in a 

timely manner.  

 

VII.   Assessment of Candidates: What do the summarized reports (key assessments, milestone 

review, student teacher information, PRAXIS scores, program completion rates, exit surveys, employer 

survey, and graduate follow-up survey) data sets show about the performance of your candidates.   

What specific short-term actions will be taken during the 2016 – 2017 academic year in order to improve 

candidate performance? What are the long-term action implications? Please specify tasks and timelines 

for planned actions. 

Praxis II Scores: 

All candidates who earned initial licenses to teach ELA in grades 6-12 passed their Praxis II 

English Content 5038 exam on the first attempt with average scores being well above Tennessee’s 

required score of 167. The average scores of the three undergraduates who earned their licenses upon 

graduation at the end of fall 2015 was 184 while the average score of M.A.T. graduates was 176. The 



average score on this exam was 179 for undergraduate candidates and 177 for graduate candidates who 

received licenses upon graduation in spring of 2016. 

edTPA: 

During both fall 2015 and spring 2016 semesters, the average scores that candidates earned on the 

five edTPA Planning rubrics were either the same or within + or -.2 points of the national average scores. 

The greatest strength for candidates graduating during both semesters was in planning for content 

understandings.  During fall of 2015, another strength was using knowledge of students to inform 

teaching and learning. During spring of 2016, candidates showed they were strong in planning 

assessments to monitor and support student learning. Fall 2015 graduates also earned scores that indicated 

they created learning climates demonstrating mutual respect between teacher and students and among 

students, engaged students in learning, deepened student learning, and used specific-subject pedagogy. 

Graduates in spring of 2016 also exhibited strengths in analysis in student learning and using assessments 

to inform instruction.  

In spring of 2016, the 9 undergraduates and the one M.A.T. student earned mostly scores of 3 and 

4 (possible score of 5) in Task 3, Assessment. Only one Secondary ELA candidate scored a 2 on Rubrics 

11 and 14. For Rubric 12, all undergraduates earned scores of 3 and 4, and the one M.A.T. candidate 

earned a 2.5. Three candidates scored 2 on Rubric 13, which assesses the candidate’s skills in helping 

students use feedback to improve learning, so this is an area needing attention.   

Clinical Mentor Evaluations: 

Candidates’ strengths as shown in their mentors’ clinical evaluations of their teaching far 

outweigh any needs for improvement. Of the 62 areas clinical mentors assessed in 2015-2016, 61 areas 

received rankings at or above 2.70/3.00 (90 percent). Clinical mentors’ ranking twelve of these areas at 

2.90 or higher (96.6 percent) indicated these student teachers planned their lessons so that the goals and 

objectives aligned with state standards. As they instructed students, these student teachers showed 

enthusiasm, created safe, orderly, caring, and respectful learning environments that fostered success for 

all students, and exhibited high and demanding academic expectations for every student. 

 Although not quite what might be referred as a weakness, the one area that clinical evaluations 

indicated in need of greatest improvement was providing differentiated instruction and content 

(2.68/3.00). Other areas falling in the ranges of 2.73 to 2.75/3.00 included creating lessons relevant to 

students’ lives, modeling to demonstrate expected performance, handling transitions effectively, and 

keeping students on-task. However, even these scores were slightly higher than 90 percent. 

Completion Rates: 



According to the Data Report, 17 candidates earned licenses to teach English/LA in 2015-2016 

with 5 of these being transitional and 2 add-on endorsements. However, 11 undergraduates and at least 

three graduate M.A.T. candidates completed Residency 2 and earned initial licenses.  

Milestone 2: 

 In the fall of 2015, of 11 candidates who should have been at the point of earning Milestone 2, 6 

met the requirements, and 5 did not because 2 had not passed Praxis I, ACT, or SAT with the required 

scores while three others did not complete the application for Milestone 2 although they had met the 

requirements. In similar manner, in spring of 2016 of a possible 7 candidates for Milestone 2, only 3 

passed. Of the 4 who did not achieve Milestone 2, three did not earn the required scores on the Praxis I, 

ACT, or SAT while 1 failed a class required for Milestone 2.   

State Report Card 

     TVAAS: 

 APSU’s graduates of the 7-12 English/LA program within the last three years excelled as 

classroom teachers who enhanced students’ academic growth. TVAAS scores of these APSU apprentice-

licensed graduates of the 7-12 English program who were teaching in Tennessee during 2013-2014 

showed those graduates had positive effects on their students’ achievement gains. For example, APSU 

graduates teaching English III had the highest percent of graduates (42.86) who scored above the 80th 

percentile on TVASS. When compared to ELA teachers who were graduated from other EPPs in 

Tennessee within the last three years, APSU’s English II graduates had a more statistically significant 

positive effect on student growth.  APSU graduates within the last three years who were teaching ENGL 

III, when compared to graduates from all EPPs and to all teachers statewide, had statistically significant 

positive effects on student growth. Of all of the graduates of APSU who had taught English I, II, and III 

for the past years, 73.82 percent earned TVASS scores that were above the 80th percentile as shown on the 

2015 Tennessee Report Card. None of these teachers scores below the 20th percentile.  

    Composite Scores: 

     The 2013-2014 State Report shows APSU’s gradates at levels of competent teachers as show in their 

composite scores on a scale of 1 to 5 with 5 being the highest possible level. For example, 90 percent or 9 

of 10 of APSU graduates teaching English I during 2013-2014, earned composite scores at 3 or above 

with 2 achieving Level 4 and 1 Level 5. All teachers of English II, who were APSU graduates scored a 3, 

4, or 5 with 20 percent of them being Level 4 teachers and 20 percent Level 5 teachers. English III 

teachers having graduated from APSU also had 100 percent of their composite scores at Levels 3, 4, and 5 

with 25 percent at Level 4 and 25 percent at Level 5. This analysis does not include grades 6, 7, or 8 

because teachers in these grades may have been 4-8 majors or 7-12 majors while they were at APSU 

when the 4-8 ELA cognate was still offered as one of the content strands within the 4-8 major.  



Goals: 

1) To increase number of students completing Milestone 2 by sending an email to and conferencing with 

each advisee who potentially will be ready to apply for Milestone 2 during fall 2016 and spring 2017. I 

plan to meet with all of these students before the end of fall 2016 semester. I have already sent emails 

containing information about Praxis and ACT tests to all of my advisees who have not completed the 

testing and/or GPA requirement and have meet with some of them. 

2) To incorporate more strategies related to how students can use feedback to improve learning. 

3) To use the book Differentiated Instruction in the English Classroom by Barbara King-Shaver and 

Alyce Hunter as an additional text in ENGL 4400/5400 as a means of increasing candidates’ knowledge 

of and skills in using specific ways to differentiate content, process, product, and assessment in the ELA 

classrooms.  

 

 

 

IX. Assessment of Program Operations 

Enrollment in the 6-12 English program rose again to 17 after a decrease to 7 in 2014-2015. With 

two exceptions, during 2014-2016 these candidates continued to earn the scores that were at or above the 

cut score of 40 set by APSU. One candidate had to be remediated because her lesson plans did not equal 

to a total of 180 minutes. This problem was easily remedied when the candidate submitted additional 

lesson plans. As a result, candidates must prepare a minimum of four lesson plans when preparing the 

practice edTPA tasks during Residency 1 to remind them of the requirement for 180 minutes of lessons. 

The second English candidate who was remediated had difficulties in Task 3, Rubrics 11, 13, and 15. She 

had provided her students feedback and had assessed their work but had not provided explanations that 

were sufficient regarding how her students would use the feedback to improve learning and how she 

would use the assessment data to make changes in the lessons were she to teach them again.  

Overall, candidates’ scores on the edTPA have improved, especially in Task 3, Assessment, 

which has been an area of concern since APSU piloted the edTPA. Collaborative efforts to increase 

APSU’s English 6-12 candidates’ skills in assessment are working. However, edTPA scores in Rubric 13 

indicate a continuing need for Secondary ELA candidates to improve their skills in helping students to use 

feedback to improve learning.  

Graduates from APSU’s 6-12 English/LA program are competent teachers who have positive 

impacts on student learning. Ultimately, that is our goal—that our graduates possess and utilize their 

content knowledge and skills in planning, instruction, and assessment to assist students as they are 

learning.  



 

X. Summary of Proposed Changes 

Based on the edTPA scores earned on Rubric 13, Student use of Feedback, candidates in ENGL 

4400/5400 will be provided additional training so that they understand and can assist their students in 

using feedback to improve learning. I am considering asking a local teacher to speak to the ENGL 

4400/5400 class about how he or she accomplishes the task of having students use feedback to improve 

learning. Because this is an area of need across programs, the Residency 1 coordinators need to consider 

strategies to assist our candidates in better practices in this area.  

The program needs to include more gender, racial, and cultural diversity. The 6-12 ELA 

undergraduate advisees currently include 38 females and 13 males with five of these 51 candidates 

representing racial minorities. Three female M.A.T. candidates are working toward earning their licenses 

to teach ELA in grades 6-12. Two of these candidates represent racial minorities. During fall of 2016, one 

male is enrolled in Residency 2 and two in Residency 1. In the spring of 2016, two males will enter 

Residency 1. Therefore, diversity is improving. However, I plan to contact some of my English teacher 

colleagues in the area public and private high schools and ask them to suggest male and minority students 

whom I might contact about attending APSU to major in English with a minor in Professional Education.  

Again this year, a third goal is to increase the number of candidates in the 6-12 ELA program 

who are responsible enough that they will take and pass the required exams and, then, file the application 

for Milestone 2. I have already analyzed the status of all of my advisees who should be eligible for 

Milestone 2 in 2016-2017 and have sent an email to each advisee who is missing even one component 

needed to meet the requirements. This email contains information about testing dates for Praxis I or the 

residual ACT, which is given at APSU and which cause considerably less than the Praxis I exams.  

XI. Assessment System 

What data do you need to better evaluate your candidates and/or program?  

The number of licenses for English 7-12 for 2015-2016 may be erroneous. I would like for this data to be 

re-checked. I know that APSU had 9 undergraduates and 1 M.A.T. student in Residency 2 in spring 2016 

and 2 undergraduates and 2 M.A.T. students in fall 2015. This is a total of 14 candidates in Residency 2 

during 2015-2016, who should have earned initial licenses. However, the Date Report says we had 17 

who earned licenses and that 5 were traditional and 2 add-ons—which means that only 10 graduated with 

initial licenses. Did some of the 14 who completed Residency 2 not earn their licenses?  

Based on the data provided, how can the Teacher Education Unit Assessment System be changed to 

provide more meaningful and useful evidence regarding candidate performance and program operations? 
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