
2008-2009 Annual Program Review  

     K-6 Program 

 

I.  Name of Program:  K-6 Integrative Studies 

Program Reviewers for the K-6 Program include faculty and students from the College of 

Education.  Rebecca McMahan is chair of the program review committee and the 

following faculty served as committee members:  Benita Bruster, Lauren Wells, Joe 

Jerles, and Bettie Barrett.  The committee included two students. 

II.  Program Description 

This program is designed for but not limited to students who are preparing to teach the 

elementary and middle grades.  For those seeking licensure, the program consists of 

General Education core, a major in Integrative Studies and a minor in Professional 

Education, Student teaching, and the accompanying Teaching Seminar.  Program 

completers in teacher education at Austin Peay continue to perform at a high level on 

Praxis II licensure examinations.  Students successfully completing the K-6 Program and 

required licensure examinations will be eligible to teach grades K-6 in Tennessee 

schools.  In the academic year 2008-2009 a total of 82 initial licenses were issued to K-6 

Teacher Candidates and 9 alternate licenses to Teacher Candidates. 

III. Changes in Program 

What changes have been made in program in past year: 

1-Individual courses in the K-6 program have been adjusted considering the analysis of 

the data from 2008-2009 provided at the Data Retreat in 2009. 

2-The K-6 faculty have begun to formally utilize the pre/post test data gathered by K-6 

Teacher candidates during their field work and teaching involving Block I, Block II, and 

Student Teaching.  This provides three levels of assessment supporting their ability to 

positively affect the performance of students grades K-6. 

3-Inclusion of more problem-based activities for K-6 Teacher Candidates is a priority 

within the courses of the K-6 Program.  Science courses continue to use the national 

environmental curricula (Project Wild, Aquatic Wild, WET, and Project Learning Tree) 

that contain content integrated problem-based activities for students grades K-12.  Social 

Studies has formally initiated problem-based learning along with an integrated unit 

project between social studies and science.  Problem-based learning will be modeled by 

the instructor based upon six scenarios that the instructor has created for the social studies 

classes.  In EDUC 4080, students study case studies of classroom management problems 

and are assigned to design methods to handle or correct the problem using the various 

management strategies studied. As students learn more techniques, the variety of 

solutions to the case study problems is expected to increase, as well as the possible 

downsides to each method.  Student then share and debate the various merits of solutions 



and determine possible reactions or negatives that could develop. Teacher candidates in 

Reading 4030, part of the Block II sequence of courses, experience problem-based 

learning experiences.  They collaborate in teams to develop an integrated learning unit. 

Students are given a topic by their cooperating teacher in the field. They must gather a 

variety of texts, websites, and actual artifacts to develop a text set. Candidates must 

determine appropriate comprehension strategies to attach to the literature in the text set, 

and attach activities which use the arts to the artifacts in the text set. Next they must look 

at the standards for the disciplines being taught in order to develop an integrated unit of 

teaching with corresponding lessons. They must design pretests which they will 

administer to the students they are scheduled to teach during their week-long clinical 

experience. The data they gather is used to adjust their lesson plans, develop 

differentiated learning experiences, and modify instruction for special needs and ELL 

students. The post test is developed based on the results of the pretest. This process 

includes problem-solving learning events at every stage.  

 

Information leading to Decisions: 

1-Analysis of the information in the data retreat manual proved very useful in providing 

instructors of the K-6 programs with information regarding their individual courses.  This 

information came from the following sources:  Clinical Student Teaching Survey, 

PRAXIS scores, K-6 Teacher Candidate Exit Surveys, K-6 Employer Surveys, and the 

Five Year Graduate Follow-up Survey of K-6 Teacher Candidates. 

2-A continued concern to provide a source of data to NCATE that supports the fact that 

the K-6 Program Teacher Candidates do indeed affect the performance of students grades 

K-6 in a positive manner during fieldwork. 

3-Encouragement to include problem-based activities as a response to the Teaching 

Quality Initiative of Tennessee schools of higher education has promoted an increased 

attention to the importance of problem-based activities. 

 

IV.  Assessment of Candidates 

Assessment of K-6 Teacher Candidates include data from the following assessment 

reports:  Portfolio Review, Milestone Review, Clinical Student Teaching Survey, 

PRAXIS scores, Program Completion Rates, K-6 Teacher Candidate Exit Surveys, K-6 

Employer Surveys, and the Five Year Graduate Follow-up Survey of K-6 Teacher 

Candidates.  Analysis of these sources of information about the K-6 Teacher Candidates 

documents and compares their performance in all domains to candidates in previous years 

and to teacher candidates from all programs of the School of Education.  

 

 



 

 

Portfolio Reviews for the K-6 Program 

Analysis of Milestone II Portfolio Performance Fall 2008-Spring 2009 

All Programs 

 

Standard One: 

 Professional Growth and Development 

In 2008-09 52% met the expectations, 34% 

were developing , and  .07%  exceeded the 

expectations.  This is a 15% increase in 

students meeting the expectations and  

.03% increase in students that exceeded 

expectations of over 2007-08.  

Standard Two: 

Knowledge of Instruction 

In 2008-09, 53% met the expectations,.07% 

exceeded the expectations, and 38% were 

developing.  . This is a  increase by 18%in 

students meeting the expectations.  

Standard Three: 

Knowledge of Assessment and Evaluation 

In 2008-09 48% met the expectations, 39% 

were developing , and .07%  exceeded the 

expectations.  This is a 24% increase in 

students meeting the expectations. 

 

N=240 

Milestone II Portfolio Review Summary: 

In the Milestone II  portfolio review process there was a considerable increase in the 

number of students meeting the expectations between the 2007-2008 academic year and 

the 2008-2009 academic year.  The overall increase of 57 % in the students that met the 

expectations for Milestone II portfolios.  

When considering the factors that may contribute to the increase the following may 

apply: 

 Changing Standards from State Specific standards  to Austin Peay Specific 

Standards 

 Applying new academic Standards to all course content related to Milestone II 

 Directing students to use specific portfolio artifacts related to specific standards 

 Using Key Assessments for specific course class assignments 

 



         Analysis of Milestone III Portfolio Performance Fall 2008-Spring 2009                                       

                                                  All Programs 

Standard One: 

 Professional Growth and Development 

In 2008-09 56% met the expectations, 32% 

were developing , and  .09%  exceeded the 

expectations.  This is a 5% increase in 

students developing the expectations and 

.05% increase in students that exceeded 

expectations over 2007-08. 

Standard Four 

Knowledge of Instruction 

In 2008-09 49% met the expectations, 36% 

were developing , and 11% exceeded the 

expectations.  This is a .05% increase in 

students that exceeded expectations over 

2007-08. 

Standard Five 

Knowledge of Classroom Management 

In 2008-09 55% met the expectations, 32% 

were developing , and 10%  exceeded the 

expectations.  This is a 3 % increase in 

students meeting the expectations and a 

.05% in students that exceeded expectations 

over 2007-08. 

Standard Six 

Knowledge of Technology 

In 2008-09 49% met the expectations, 35% 

were developing , and .11%  exceeded the 

expectations.  This is a 11% increase in 

students  developing  towards the 

expectation, and a .06 % increase in 

students that exceeded expectations over 

2007-08. 

Standard Seven 

Knowledge of Classroom 

In 2008-09 54% met the expectations,34% 

were developing , and .09%  exceeded the 

expectations.  This is a 04% increase in 

students that exceeded expectations  over 

2007-08. 

 

N=159 

 

Milestone III Portfolio Review Summary: 

In the Milestone III  portfolio review process there was a considerable increase in the 

number of students exceeding the expectations between the 2007-2008 academic year 



and the 2008-2009 academic year.  The overall increase of 25 % in the students that 

exceeded the expectations for Milestone II portfolios.  

 

When considering the factors that may contribute to the increase the following may 

apply: 

 Changing Standards from State Specific standards  to Austin Peay Specific 

Standards 

 Applying new academic Standards to all course content related to Milestone II 

 Directing students to use specific portfolio artifacts related to specific standards 

 Using Key Assessments for specific course class assignments 

 

Short-term actions to be taken during the 2009-2010 Academic Year in Order to 

Improve Candidate Performance 

 

To continue improving students’ performance in the area of meeting the standards 

required in Milestone II and Milestone III Portfolio consider the following:   

 Focus on reflections; as in how to reflect, the importance of reflection, and why 

we reflect 

 Stress the importance of writing the Supporting Statements error free 

 

 

Clinical Teaching Evaluation Summary Disaggregated by Program 2008-2009                     

For K-6 Teacher Candidates 

Domain I:  Content Knowledge 

The K-6 Teacher Candidates’ ability to create interdisciplinary learning experiences was 

rated as the lowest of all areas in Doman in I with an average of 2.41.The K-6 Teacher 

Candidates’ abilities in providing accurate and relevant information and using 

connections in instruction across disciplines to build understanding and motivation in 

students were rated as their highest skill areas with an average of 2.61.  

Domain II:  Planning 

The K-6 Teacher Candidates’ ability to adapt lessons for diverse learners was rated as the 

lowest area of Domain II at 2.44.  The K-6 Teacher Candidates’ abilities to complete 

plans in a timely fashion was rated at an average of 2.63 and their ability to meet 

university requirements/expectations in regards to planning was rated at 2.65. 

Domain III:  Teaching Strategies 

The K-6 Teacher Candidates’ability to encourage higher order thinking in instruction was 

rated as the lowest area of Domain III at 2.39 and their ability to utilize a variety of 



questioning techniques was rated at 2.40.  The two areas of greatest assessed strength 

were the teacher candidates’ ability to maintain student interest during instruction at 2.62 

and their ability to engage students during instruction and provide practice following 

instruction at 2.68. 

Domain IV:  Assessment and Evaluation 

The K-6 Teacher Candidates’ assessed ability to inform parents of student progress was 

rated as their lowest score in Domain IV at 2.39.  Candidates assessed ability to reflect on 

teaching practice and evaluate the impact of their instruction was rated at 2.555 and their 

ability to provide feedback in a timely fashion rated at 2.56. 

Domain V:  Learning Environment 

The K-6 Teacher Candidates’ ability to prevent discipline problems was rated at 2.46 and 

for being able to guide students through transitions at 2.53. Their reported ability to 

reinforce rules, consequences, and expectations appropriately and consistently was rated 

at 2.54.  The K-6 Teacher candidates’ assessed ability to create an atmosphere of mutual 

respect was rated at 2.70 and their ability to demonstrate patience at 2.72.  Their assessed 

ability to establish rapport with students was rated at 2.79.  It can be surmised that the 

teacher candidates felt comfortable in creating and maintaining a positive and student-

centered learning environment.  It can also be surmised that they feel that they have 

evolving skills in classroom management of student behavior. 

Domain VI:  Professional Growth 

The K-6 Teacher Candidates’ assessed ability to complete records in a timely and 

accurate manner was rated at 2.62 and their ability to engage in professional development 

at 2.65.  Teacher candidates’ assessed ability to demonstrate professional behavior, 

however, was rated at 2.79 and their ability to be receptive to professional feedback at 

2.80.  Their ability to interact appropriately with colleagues and administrators was rated 

at 2.83. 

Domain VII:  Communication 

The K-6 Teacher Candidates’ possession of good writing skills was rated at 2.54 and 

their ability to probe for understanding at 2.55.  Teacher candidates assessed verbal skills 

were rated at 2.65 and their ability to use technology to enhance communication at 2.70. 

Overall Evaluation of All Domains and Comparison to Years 2005-2009 for Teacher 

Candidates from All Programs 

An overall comparison of  K-6 Teacher Candidates clinical teaching evaluations for the 

years 2006-2009 indicate that candidates of 2008-2009 have averages for all categories 

that meet or exceed the averages of years 2005-2009 for all teacher candidates in all 

programs. 

Evaluation 

Category 

Average 2005-

2006 

2006-

2007 

2007-

2008 

2008-

2009 

K-6 

2008-



2009         

Average      

Domain I: 

Content 

Knowledge 

NA NA NA 2.52 2.55 2.56 

Domain II: 

Planning 

2.54 2.60 2.47 2.53 2.55 2.55 

Domain III: 

Teaching 

Strategies 

2.51 2.53 2.45 2.53 2.54 2.55 

Domain IV: 

Assessment and 

Evaluation 

2.47 2.47 2.41 2.47 2.51 2.50 

Domain V: 

Learning 

Environment 

2.51 2.34 2.50 2.59 2.62 2.61 

Domain VI: 

Professional 

Growth 

2.69 2.70 2.62 2.70 2.73 2.724 

Domain VII: 

Communication 

2.57 2.56 2.51 2.58 2.62 2.624 

 

Praxis Scores for the K-6 Program 

PRAXIS Scores: (ETS Statistics) 

2008-2009 

 

1. Elem. Educ. Instruction and Assessment Curriculum. 

Of all the teacher candidates taking this test, 33% needed to retake the test before 

passing.  The average score was 172.45 with a required passing score of 159.   

Last year only 18.6% needed to retake the test before passing. Last year’s report covered 

five years of data.  Therefore, in order to determine a trend in the data, these scores will 

be tracked yearly. 

 

2.  Elementary School:  Content Knowledge 

Of all the teacher candidates taking this test, 20% needed to retake the test before 

passing.  The average score was 163.9 with a required passing score of 140.  Last year 

only 3% needed to retake the test before passing.   

 

3.  Principles of Learning and Teaching K-6 

Of all the teacher candidates taking this test, 25% needed to retake the test before 

passing.  The average score was 171.96 with a required score of 155.  Last year only 9% 

needed to retake the test before passing. 

 

 



4. Reading Across the Curriculum:  Elementary 

Of all the teacher candidates taking this test, 33% needed to retake the test before 

passing.  The average score was  176.88 with a required score of 151.  Last year there 

were no retakes. However, the average score last year was 165.8, thus having an 11.08 

point increase in averaged scores. 

 

When comparing the Fall 2007 and Spring 2008 to Spring 2009 Elementary Curriculum 

PRAXIS results, the passing rate increased from 81.55% to 92.96%, and those who did 

not pass or retake the exam decreased from 17% to 7%.  

 

Last year’s data: 

From the Fall of 2003 to the Spring of 2008 (5 years of data) the K-6 teacher candidates 

scored accordingly on the following four tests: 

1. Elem. Educ. Instruction and Assessment 

Curriculum. There were 327 teacher candidates passing with 61 retakes. The average 

score was172.4 with a required passing score of 159.The addition of Education 3090 is a 

response to this statistic. This course should provide knowledge of curricula and 

curriculum planning. 

2. Elementary School: Content Knowledge 

There were 323 teacher candidates passing with 10 retakes. The average score was 

164 with a required passing score of 140. 

3.  Principles of Learning and Teaching K-6 There were 422 teacher candidates 

passing with 38 retakes. The average score was 173.7 with a required passing score of 

155. 

4.  Reading Across the Curriculum: Elem There were 378 teacher candidates 

passing with 0 retakes. The average score was 165.8 with a required score of 151. 

 

Program Completion Rates for the K-6 Program 

The College of education Licensure Officer, Jana Hatcher, provided the following 

statistics regarding program completion rates for K-6 Teacher Candidates for: 

 

Elementary Curriculum Praxis exam 

    Student teachers %   Did Not Pass  

 Fall 2007 - Spg 2008  95  92.23   8 

 Spring 2009   70  98.59   1 

  TOTALS            165     9   

 

K-6 Licensure 

 Initial Licenses Awarded   82 

 Alternative Licensure    9 



 

ETS  Principles of Learning and Teaching Exam  for K-6 

   % Passed  Needed to retake Avg score Req. score 

 F07-Spr08 88.70%  n/a       n/a     n/a  

 F08-Spr09 100%   25%    176.88 155.00  

  

Milestone IV – Initial Licensure 

   n= number passed % passed 

 

 Fall 2008 71  67     94   

 Spring 2009 70  69     98   

 

The data above indicate that K-6 candidates are improving in their performance on 

standardized PLT tests and in successful completion of their Milestone IV portfolio. 

Although 1 in 4 students who took the K-6 PLT examination needed to retake it, all of 

them passed on re-take with an average score 21 points above the required score. 

 Those student teachers who did not complete the program dropped from 8 to only 1. 

Hopefully, this is an early indication that program changes have lead to more student 

success. 

 

Exit Survey From Clinical Teaching for the K-6 Program                                                              

Disaggregated by Area for Spring 2009 

The exit survey from clinical teaching gives teacher candidates an opportunity to reflect 

on their course work, field experiences, and clinical experience prepared them to engage 

in professional activities.  The areas of the questionnaire have been organized into seven 

domains found in the graph below. 

Analysis of the data set indicate that the K-6 Teacher Candidates assess their 

understanding of content knowledge in Domain I at (3.15) which is higher than the 

average for all programs of the unit.  They considered their abilities in planning in 

Domain II (3.22) to be slightly lower than the assessed average for other programs of the 

unit (3.30).  Teacher Candidates in the K-6 program viewed their abilities in 

understanding and applying strategies of instruction of Domain III (3.14) to be 

comparable to the average for other programs assessed (3.17).  The K-6 Teacher 

Candidates viewed their abilities in Domain IV (2.86) in assessment to be slightly lower 

that the average found in other programs (3.03).  They assessed their ability in creating 

and maintaining a learning environment at (2.93) which is slightly lower than the 

program average of (3.05).  Teacher candidates of the K-6 program assessed their ability 

to manage professional growth in Domain VI to be (3.57) compared to the average of all 

programs AT (3.22).  Comparisons of the K-6 Teacher Candidates assessment of their 



communication ability (3.29) and the average of candidates from all other programs 

(3.34) show slight differences. 

 

 

Domain and Item: K-6 Average Overall 

Program 

Average 

Domain 

Average for 

the 

K-6 Program 

Domain 

Average 

All 

Programs 

Domain I: Content 

Knowledge 

  Domain I:   

3.15 

Domain I: 

3.06 

Demonstrates a 

thorough 

understanding of 

content you teach 

3.15 3.06   

Domain II:  

Planning 

  Domain II: 

3.22 

Domain II: 

3.30 

Establishes 

appropriate 

instructional goals 

and objectives 

3.29 3.42   

Develop learning 

goals and objectives 

that address student 

needs at the 

appropriate 

instructional level 

that also address 

thinking processes 

3.30 3.33   

Evaluate how to 

achieve learning 

goals, plans 

learning 

experiences that are 

developmentally 

appropriate and 

relevant to students, 

and connects those 

concepts to real life 

and future careers 

3.14 3.19   

Design instruction 

that appropriately 

matches the goals 

and objectives, 

learning strategies, 

3.23 3.35   



assessments and 

student needs 

Design instruction 

that encourages 

thinking, problem 

solving and 

decision making 

3.15 3.23   

Domain III:  

Teaching 

Strategies 

  Domain III: 

3.14 

Domain 

III: 3.18 

Use multiple 

representations and 

explanations of 

disciplinary 

concepts that 

capture key ideas 

and link them to 

students’ prior 

understandings 

3.09 3.18   

Use appropriately 

multiple teaching 

and learning 

strategies to engage 

students in active 

learning 

opportunities that 

promote the 

development of 

critical thinking, 

problem solving 

and performance 

capabilities while 

using strategies 

which help students 

assume 

responsibility for 

identifying and 

using varied 

learning resources 

3.17 3.14   

Link learning with 

students’ prior 

knowledge, 

experiences and 

cultural 

backgrounds 

3.14 3.17   

Organize and 3.14 3.22   



prepare students for 

and monitor 

independent and 

group work that 

allows for the full 

and varied 

participation of all 

individuals 

Domain IV:  

Assessment and 

Evaluation 

  Domain IV: 

2.86 

Domain 

IV: 3.03 

Use assessment 

strategies, 

instruments, and 

information 

appropriate to the 

learning 

expectations being 

evaluated (affective 

as well as 

academic) that are 

also gathered from 

a variety of sources 

about students’ 

experiences, 

learning behaviors, 

needs, attitudes and 

progress to make 

initial and ongoing 

instructional 

decisions 

2.80 3.02   

Interpret assessment 

data (Terra 

Nova/other) 

appropriately and 

uses this 

information for 

instruction and 

evaluating student 

academic 

achievement and 

attitudes to 

determine the 

academic amount of 

progress as well as 

the amount of 

2.91 3.03   



positive change 

toward learning 

Domain V:  

Learning 

Environment 

  Domain V: 

2.93 

Domain V: 

3.05 

Use classroom 

management 

techniques that 

foster student self-

control and self 

discipline 

2.86 3.06   

Use classroom 

management 

techniques to 

promote student 

learning 

3.00 3.13   

Create lesson plans 

that address the 

needs of students 

with diverse 

cultural and 

language 

backgrounds and 

different learning 

needs 

2.94 2.95   

Domain:  VI:  

Professional 

Growth 

 

  Domain VI: 

3.16 

Domain 

VI:  3.22 

Reflect on teaching 

practice by 

continually 

evaluating the 

effects of 

instruction 

3.29 3.46   

Create a 

professional 

development plan to 

improve 

performance and to 

expand teaching 

repertoire to 

facilitate student 

achievement of the 

learning goal(s) 

2.85 2.82   

Maintain accurate 2.97 3.11   



and up-to-date 

records while 

completing 

assigned tasks on 

schedule and 

maintaining 

satisfactory records 

of punctuality and 

attendance 

Use technology to 

enhance student 

learning 

3.29 3.35   

Follow applicable 

school policies and 

procedures 

3.36 3.33   

Organize 

systematically and 

maintains useful 

records of student 

work and 

performance 

3.18 3.27   

Domain VII:  

Communication 

    

Collaborates with 

colleagues and 

administrators 

3.29 3.34 Domain VII: 

3.29 

Domain 

VII: 

3.34 

     

 

 

Suggestions To Improve the Teacher Education Program (From All Programs)  

Source:  Clinical Teaching Exit Survey  Spring 2009 

In terms of planning Teacher Candidates indicated that they had a need for a better 

understanding of how to incorporate rigor and relevance in their teaching.  They were 

concerned that their experience with strategies of instruction also include the rigor and 

relevance theme. They requested additional assessment and evaluation courses.  They felt 

that they needed more time in  schools and classrooms and that that time be used for 

observation and hands-on experience with students.  Additional case studies were 

requested.  Overall comments suggest that additional instruction in classroom 

management is needed.  Teacher candidates commented on not feeling prepared 

sufficiently in classroom management and discipline.  Some teacher candidates felt that 

their assignments were not read and graded in a timely fashion providing descriptive 

feedback to them in a timely fashion.  Some teacher candidates felt that their professors 

should collaborate in the areas of requirements and format of instructional materials 

required as assignments.  



      

Suggestions To Improve the K-6 Teacher Education Program (From All Programs)  

Source:  Clinical Teaching Exit Survey  Spring 2009 

Suggestions  for improving the program include: 

 Additional content knowledge courses in math 

 Instruction in incorporating rigor and relevance into lesson plans 

 Additional instruction in differentiation of instruction 

 More assessment courses specifically for grades 4-6 

 More preparation in classroom management 

 Consistency of expectations of professors among courses 

 Clearer directions for requirements of courses in booklet format 

 Consistency in lesson plan format among professors 

 More time in classrooms for observations and hands-on experiences with students 

 The most effective education courses were seen to be all reading classes, Educ. 

4080 Classroom Organization and Management, and Educ. 3040 Instructional 

Technology 

 The least effective education classes according to teacher candidate responses 

were science and social studies in Block II 

 Educ. 4080 Classroom Management and Organization and 4270 Classroom 

Evaluation and Assessment were mentioned as helpful in theory but needing more 

opportunities for students to see the theory in practice and apply it themselves 

 

Employer Surveys for K-6 Program 

Evaluation of K-6 Teacher candidates was a part of the Evaluation From Middles School 

Administrators conducted in the Spring of 2009.  The following is an analysis of that 

survey by the seven domains of the College of Education. 

Domain: Teacher Skills: Average Score: 

Domain I Teachers who completed 

their education program at 

Austin Peay State 

University within the last 

five years have in-depth 

knowledge of their subject 

matter and reflect a 

thorough understanding of 

pedagogical content 

knowledge 

3.41 

Domain II Teachers who completed 

their education program at 

Austin Peay State 

3.27 



University within the last 

five years present their 

content in clear and 

meaningful ways 

Domain III Teachers who completed 

their education program at 

Austin Peay State 

University within the last 

five years have a broad 

knowledge of instructional 

strategies 

3.46 

Domain IV Teachers who completed 

their education program at 

Austin Peay State 

University within the last 

five years accurately assess 

and analyze student 

learning and make 

appropriate adjustments to 

instruction based on those 

assessments and create 

learning experiences based 

on the developmental level 

and prior experiences of 

their students 

3.27 

Domain V Teachers who completed 

their education program at 

Austin Peay State 

University within the last 

five years design instruction 

that addressed the needs of 

students with diverse 

cultural and language 

backgrounds and different 

learning needs and use 

classroom management 

techniques that foster self-

control and self-discipline 

3.21 

Domain VI Teachers who completed 

their education program at 

Austin Peay State 

University within the last 

five years reflect the 

dispositions expected of 

professional educators and 

demonstrate productive 

3.39 



leadership or team 

membership skills that 

facilitate the development 

of mutually beneficial goals 

designed to make the entire 

school a productive learning 

environment and organize 

systematically and maintain 

useful records of student 

work and performance 

while integrating 

technology into their 

teaching 

Domain VII Teachers who completed 

their education program at 

Austin Peay State 

University within the last 

five years communicate 

student progress 

knowledgeably and 

responsibly to students, 

parents, and appropriate 

others 

3.46 

 

Follow-up Survey of Graduates in First Five Years of Teaching by Programs  

Spring 2009 

The Follow-up Survey of Graduates in First Five Years of Teaching by Programs 

reported in the Spring of 2009 indicate the teacher’s self perception of his/her ability and 

skill in sixteen areas of professional behavior.  These sixteen areas have been 

consolidated into seven (7) domains of behavior assessed of teacher candidates in the 

College of Education. Comparisons of the K-6 Teacher Candidates to teacher candidates 

of all programs in the College of Education at Austin Peay State University provide 

insights into possible strengths and needs of the K-6 Program.   

Domain K-6 Domain Average All Programs Average 

Domain I 2.60 2.70 

Domain II 2.50 2.57 

Domain III 2.60 2.63 

Domain IV 2.40 2.49 

Domain V 2.55 2.54 

Domain VI 2.67 2.65 

Domain VII 2.80 2.70 

 

 



Domain I:  Content Knowledge 

Graduates of the K-6 Program felt that they had a good understanding of their content 

area (2.60) which was slightly under the domain average for all programs at (2.70). 

Domain II:  Planning 

Graduates of the K-6 Program felt that their ability to establish goals and conduct 

planning for individual needs of students and cultural diverse students (2.50) was 

comparable to that of graduates from all programs (2.57). 

Domain III: Teaching Strategies 

Graduates of the K-6 Program felt that their ability to implement appropriate teaching 

and learning strategies to engage students in active learning opportunities (2.60) was very 

comparable to that of graduates from all programs (2.63).  This included the ability to use 

a range of strategies to create a learning community where students are encouraged to 

assume responsibility for themselves and others. 

Domain IV:  Assessment and Evaluation 

Graduates of the k-6 Program felt that their ability to use assessment strategies, 

instruments, and information appropriate to the learning expectations being evaluated 

(2.40) were comparable to the overall average of all programs (2.49).  This included their 

ability to aggregate and disaggregate assessment data appropriately and use that 

information to evaluate student learning making data driven instructional decisions. 

Domain V: Learning Environment 

The K-6 Program Graduates felt that their ability to design instruction that addresses 

individual student needs, including students from diverse cultural and language 

backgrounds, linking learning with the students’ prior knowledge, experiences, and 

cultural backgrounds (2.55) was superior to that for all program graduates (2.54).  This 

included the teacher’s ability to use classroom management techniques that foster self-

control and self-discipline.  This also involved the teacher’s ability to maintain accurate 

and up-to-date records. 

Domain VI: Professional Growth 

The K-6 Program Graduates felt that their ability to demonstrate productive leadership 

and team membership skills that facilitate a positive school environment (2.67) was 

superior to that of all program graduates (2.65).  This domain concerned with 

professional growth includes the teacher’s ability to reflect on teaching practice through 

careful examination of classroom evaluation and assessments and to use technology to 

enhance both teaching and professional performance. 

 

 



Domain VII:  Communication 

The K-6 Program Graduates felt that their ability to communicate student achievement 

and progress to students, their parents, and appropriate others (2.80) was superior to that 

of the average for all other programs (2.70).  This includes the ability to design 

communication appropriate to the audience, which using correct grammar and organizing 

information logically. 

 

Item All Programs 

Average 
K-6 Program 

Average 

1. Establish instructional goals that address student 

needs at appropriate level 

2.58 2.60 

2. Evaluate how to achieve learning goals by 

planning learning experiences that are 

developmentally appropriate and relevant to 

students 

2.55 2.40 

3. Design instruction that addresses the individual 

needs of students with diverse cultural and 

language backgrounds 

2.45 2.40 

4. Demonstrate a thorough understanding of your 

content area 

2.70 2.60 

5.  Implement appropriate teaching and learning 

strategies to engage students in active learning 

opportunities 

2.66 2.80 

6. Link learning with students’ prior knowledge, 

experiences, and cultural backgrounds 

2.55 2.40 

7.  Use assessment strategies, instruments, and 

information appropriate to the learning 

expectations being evaluated 

2.55 2.40 

8. Interpret aggregated and disaggregated 

assessment data appropriately and uses this 

information to evaluate student learning and for 

making data driven instructional decisions 

2.43 2.40 

9.  Use a range of strategies to create a learning 

community where students are encouraged to 

assume responsibility for themselves and others 

2.61 2.40 

10. Use classroom management techniques that 

foster self-control and self-discipline 

2.61 2.40 

11. Demonstrate productive leadership and team 

membership skills that facilitate a positive school 

environment 

2.66 2.80 

12. Maintain accurate and up-to-date records 2.56 3.00 

13. Communicate student achievement and progress 

to students, their parents, and appropriate others 

2.73 2.80 

14. Design communication appropriate to the 2.66 2.80 



audience, while using correct grammar and 

organizing information logically 

15. Reflect on teaching practice through careful 

examination of classroom evaluation and 

assessments 

2.64 2.60 

16.  Use technology to enhance both teaching and 

professional performance 

2.64 2.60 

Overall, how would you rate you satisfaction 

with your preparation to be a teacher? 

2.70 2.60 

 

 

Graduate and Employer Survey Summary and Implications 

 

Summative evaluations from 11 area middle school administrators indicate that recent 

APSU graduates are knowledgeable about subject matter, have a broad knowledge of 

instructional strategies, and know how to communicate student progress to students, 

parents, and appropriate others. Recent graduates are also skilled at integrating 

technology into their teaching. Administrators perceive APSU graduates to be good 

communicators.  

 

Area middle school administrators’ responses regarding other areas of teaching 

knowledge correlate with data from graduate surveys. APSU graduates need greater 

understanding of and ability to plan differentiated instruction that meets the needs of 

diverse learners. Both surveys indicate a need for improved understanding and use of 

assessments as well as knowledge of how to interpret the information gleaned from the 

assessments to plan for learning opportunities. Data from both groups indicate that APSU 

graduates need to be more skilled in classroom management techniques that encourage 

self-discipline.  

 

One area that indicated different perspectives is the ability to use a range of teaching 

strategies. Graduate data indicates they feel this is an area they need to know more about, 

but administrators perceive our graduates as knowledgeable about a variety of teaching 

strategies.  

 

The information from the graduate and administrator surveys can be used to strengthen 

our program. We are already making strides that will improve candidates’ knowledge in 

the areas of planning for a diverse population including cultural and language 

backgrounds; and assessing and analyzing student knowledge to plan for differentiated 

instruction. We are also addressing weaknesses related to APSU teacher candidates’ 

abilities to create interdisciplinary learning experiences.  

 

The fall 2009 Block II Clinical Experience requires candidates to collaborate in the 

planning of an integrated unit of study for their week-long experience in the schools. 

Prior to planning the unit, candidates will obtain demographic data about the students 

they will be teaching which includes, race, gender, socioeconomic status, special needs, 



and ELL learner information. This data will be used to plan for students’ diverse needs. 

Additionally, candidates will develop a pre-test for the unit they are planning which they 

will administer to students three weeks prior to the week of clinical practice. This will 

provide ample time and opportunity to adjust unit goals and lesson objectives to meet the 

learning needs of all students. This will enable candidates to plan for differentiated 

instruction based on pre-assessment and adjust the post-assessment accordingly. More 

learning experiences will be based on the developmental level and prior experiences of 

students. This improvement to the program will allow for more accurate data regarding 

teacher candidates’ impact on student learning, which is a critical part of the new 

NCATE standards. This effort will assist the unit’s efforts to maximize the connection 

between student learning and quality teaching. 

 

Employer survey responses indicated that APSU graduates need improved team 

membership skills in order to develop mutually beneficial goals that will make the entire 

school a more productive learning environment. Requiring students to work in teams to 

plan and facilitate learning also addresses this area of weakness.  

 

Short-Term Actions to be Taken During the 2009-1010 Academic Year in Order to 

Improve Candidate Performance 
Short-term actions include the initiation of curriculum realignment and field experience 

planning.  The K-6 Program Review Committee advocates a professional development 

school model for the unit.  Examination of the feasibility of such an arrangement will be 

studied. 

Long-Term Action Implications 

Long-term implications involve regular and consistent dialogue among instructors of the 

K-6 Program as well as initiated activities in curriculum realignment, individual course 

revision, and field experience planning.  The following concepts are immediate concerns 

and a focus for actions and activities: 

 Curriculum mapping and realignment of courses 

 Adjustments to specific courses 

 Connections and planning with LEA faculties to enhance field-work 

 Increased problem-based activities in coursework 

Timeline for Tasks and Planned Actions 

The above described actions and tasks have already been initiated and implemented to 

some degree.  A K-6 Planning Retreat has been initially planned for early spring in 2010.  

This will be a four-day event in a remote location from campus.  Consistent planning and 

assessment of those activities will lead the faculty of the K-6 Program into an era of 

program modification that will not only be ongoing but the catalyst to begin an evolution 

of teacher education at Austin Peay State University that is not only desirable but 

warranted. 

 



V. Assessment of Program Operations 

Evaluation of the Operations and Quality of the K-6 Program 

The following data sets were used to evaluate the operations and quality of the program:  

The Enrollment Data Set, the Exit Survey Data Set, and the Five Year Graduate Follow-

up Survey Data Set. 

                                             Enrollment Data 

 

Enrollment Data Austin Peay State University - College of Education  

Ethnicities Male   Fall 2009 

Compared  

to Fall 

2008  

Female Fall 2009 

Compared  to 

Fall 2008 

 Fall 

2008 

Fall 

2009 

% Fall 

2008 

Fall 

2009 

% 

American Indian 1 0 -100 5 6 120 

Asian  1 1 100 3 3 100 

Black 6 8 133 51 60 118 

Hispanic 0 0 0 11 14 127 

Non-Specific 3 6 200 55 52 95 

White  22 27 123 378 387 102 

Total 33 42 127 503 522 104 

       

Fall 2008 N= 536 VS. 

Fall 2009 N=564 

   105  105 

Source: Banner Report 84  

 

 

 

Changes Recommended Based on the Summarized Reports for the College of 

Education Program 



The enrollment data summary from Fall 2008 to Fall 2009 represents all declared 

Interdisciplinary Studies majors, with all class ranks, freshman to seniors. The total 

enrollment comparison indicates a total 5% growth in the overall number of declared 

majors. The most significant growth is the Male population with a growth of 27% overall. 

Additionally, the black male (33%) and black female population increased (18%) for a 

total increase of 51%.  

Although gains from the Fall 2008 to Fall 2009 occurred, there is significant need for 

focus on the Hispanic population, both male and female. Currently, there are no Hispanic 

males in the Interdisciplinary Studies program with no change from year to year. The 

need for recruitment efforts for Hispanic males is a significant area of need.  

Additionally, we must continue our recruitment efforts for males in all ethnic groups.  

 

Changes in the K-6 Program or Specific Courses to be Considered 

What do the summarized reports show about changes that may need to be made to your 

program or to specific courses: 

The following changes are data-based decisions from the analysis of these summarized 

reports:  PRAXIS Test Results, Exit Survey Results, Employment Survey Results, and 

The Five Year Graduate Follow-up Survey. 

In order to improve program operations and quality the K-6 Program Committee 

recommends the following: 

1-Collect data that is more by creating an assessment instrument that all instructors of K-

6 courses can use to evaluate their individual courses based on their student evaluations 

2-Make it a mandatory requirement that each and every graduating K-6 student fill out an 

Exit Survey.  This will increase the numbers reporting. 

3-Have all instructors in the K-6 program write a short informal summary of the strengths 

of their classes and any improvements needed.  Have this report submitted to the chair of 

this committee at the annual data retreat meeting in the fall semester. 

4-Continued implementation of problem-based learning activities in discipline content, 

pedagogy, and field-based activities for K-6 Teacher candidates 

 

VI.  Assessment System 

What data is needed to better evaluate your candidates and/or program: 

 Assessment data in regards to the K-6 Teacher Candidates and the effect that they 

have on K-6 student performance during field work and teaching 

 Exit interview information for all candidates 

 Disaggregation of all data for all programs 



 Information on key assessments for all courses by program 

 

Based on the data provided how can the Teacher Education Unit Assessment System be 

changed to provide more meaningful and useful evidence regarding candidate 

performance and program operations: 

 Disaggregation of data 

 Bridges between programs and crosswalks to facilitate comparisons of programs 

 

 

 

 


