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Shirley Ross, Consulting Language Arts Teacher, Clarksville Montgomery County  

School System 
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and 2011 APSU graduate with a major in English 

 

Jessica Monfries, Third-Year English Teacher, Clarksville-Montgomery County School System 

and 2009 APSU graduate with a major in English  

  

 

III.Program Description:  

The Department of Languages and Literature offers an English major with a minor in 

Professional Education leading to licensure to teach English/Language Arts in grades 7-12. In the 

last year, the number of English majors with a minor in professional education was between 100 

and 115. Seven students completed their student teaching in the fall of 2010 and received 

licensure. Sixteen students completed student teaching in the spring of 2011 and received 

licensure. Another 2 students received their degrees and began teaching on alternative licenses. 

Our department has experienced an increase in the number of post-baccalaureate students 



returning to the university to seek licensure to teach English. Some of these students are also in 

the MAT program in the College of Education and are advised by the director of the MAT 

program and by Dr. Davis, who advises all undergraduate English majors seeking licensure. She 

usually serves as the second or third person on the MAT committees for graduate candidates 

seeking English licensure.  

IV. What changes have you made to the program during the past year?  What data drove    

       the decision to change the program?   

During fall semester of 2009, the Department of Languages and Literature began offering 

ENGL 5400, Teaching English in the Secondary Schools, Grades 7-12, a graduate course taught 

concurrently with ENGL 4400, the equivalent undergraduate course. This course was designed to 

provide opportunities for MAT to take the methods course.  As an incentive for MAT students 

who are seeking licensure to take ENGL 5400, the College of Education allows ENGL 5400 to 

substitute for a required graduate reading course. Adding this course was based on Praxis II 

English scores that had indicated MAT students at that time were having difficulty passing 

Praxis exams required for state licensure to teach English in grades 7-12. 

Another change included rearranging ENGL 4400/5400 course content so that students 

learned how to teach and assess writing before taking the Praxis II English Pedagogy Exam, 

which requires the ability to analyze a piece of student writing for strengths and weaknesses and, 

then, to suggest strategies for teaching a lesson about areas needing improvement.  This change 

was based on data obtained from Praxis II English Content and Pedagogy scores. ETS Praxis 

scores from fall 2009 and spring 2010 showed that 18 examinees took the Praxis II English 

Content Knowledge and English Pedagogy subtests. The required passing score for licensure to 

teach English/Language Arts in Tennessee is 157. Sixteen of these students earned passing 

scores the first time they took the exam. Two had to take the exams twice before passing. The 

goal is to have 89 percent of students pass the Praxis tests; English Teaching majors passed the 

Content and Pedagogy exams at the 89 percent rate the first time. All had passed the exam by the 

time they began student teaching. 

Last year, candidates enrolled in ENGL 4400/5400, Teaching English in the Secondary 

School, continued to participate in data chats because assessment had continued to be identified 

as area of need when data from the candidates, their university supervisors, and principals were 

analyzed. More emphasis was placed on making assessment correlate to the standards and 



objectives so that assessments were measuring what the objectives stated. Candidates revised 

lesson and unit plans until assessments related to standards and objectives (not without some 

complaining but always with pride after the plans were successfully completed). 

Some major changes occurring in the English 7-12 program were not based on data but 

on redesign of teacher education programs in the Tennessee Board of Regents (TBR) university 

system universities. During fall semester of 2010, twelve English majors seeking licensure to 

teach English, Grades 7-12, participated in some initial activities in the Pilot Project of the 

Teacher Performance Assessment (TPA), a key assessment in the redesign of teacher education 

in TBR institutions of higher learning. In ENGL 4400/5400, Teaching English in the Secondary 

School, Grades 7-12, some topics and assessments were changed while others were added to 

accommodate the pilot project. For example, during ENGL 4400, each candidate began the pilot 

project by completing a “Context for Learning” document. Candidates recorded basic 

information about students in their first placements where they would complete a Teaching 

Event during student teaching in the spring semester of 2011. Dr. Lisa Barron, Teacher Clinician 

with the College of Education at Austin Peay State University (APSU), met with candidates in 

ENGL 4400 during the fall, distributed copies of the TPA Handbook, and presented an overview 

of the Handbook.  She also showed candidates how to use the flip cameras they could check out 

when they were ready to videotape a lesson taught in their mentors’ classes during the fall 2010 

and during their student teaching experiences during the spring semester of 2011. 

The lesson plan template for ENGL 4400/5400 was revised to add columns for academic 

language, research or theoretical basis or instructional strategy, and essential question. The 

syllabus was changed to include instruction about academic language and how to include it in 

lesson plans. Dr. Davis and her graduate assistant prepared an annotated bibliography of research 

and theoretical bases for various English/language arts best practices to assist candidates in 

understanding this element of lesson plans for the TPA. Because new standards for teaching 

English 7-12 are more stringent, one new lesson incorporated hands-on work related to Rigor 

and Relevance in the English/Language Arts curriculum. 

V. Program Strengths 

From the data presented during the data retreat and other reports available to you, what 

are the identified strengths of this program? 



All 16 of the English majors taking and passing the Praxis II English Content and 

Knowledge exam passed it on the initial attempt. The average score of these 16 candidates was 

179, or 22 points beyond the minimum required score of 157. The content exam is divided into 

three categories. In Category I, Literature and Understanding Text, APSU English 7-12 

candidates answered 78 percent of the questions correctly. This percentage exceeds the state-

wide average and national percentages of correct answers by 2 percent. In Category II, Language 

and Linguistics, APSU candidates answered 74 percent of the questions correctly. This score was 

higher than the state-wide average of 70 percent and the national average of 69 percent correct. 

In Category III, Composition and Rhetoric, APSU candidates correctly answered 77 percent of 

the questions correctly. This is the same as the state-wide and national average of percent 

correct. Of the 16 candidates who took and passed the Praxis II English Pedagogy exam, 15 

passed on the initial attempt; the other candidate passed on the second attempt. The average 

score of these candidates was 153, or 8 points beyond the minimum required score of 145. Thus, 

the Praxis II exam statistics indicate strong preparation in English content and pedagogy. 

Analysis of data derived from the “Exit Survey from Clinical Teaching Disaggregated by 

Area, Fall 2010 and Spring 2011” in which candidates ranked their course work, field 

experiences, and clinical experiences according to their preparation for various professional, 

yielded several strengths in the English 7-12 program as perceived by student teachers of 2010-

2011. The five student teachers in the fall of 2010 ranked some of their preparation higher than 

did the student teachers of spring semester of 2011. However, the average score, 3.344, for the 

25 areas of preparation were the same for both semesters. The following scale was used to rank 

preparation:  

4 = Very Prepared 3 = Adequately Prepared     2=Somewhat Prepared      1= Not Prepared   

Candidates who completed student teaching in fall of 2010 ranked 10 areas above 3.50 to 

indicate they felt more than adequately prepared in several areas. They felt prepared in their 

content and the ability to connect it to students’ prior knowledge. They felt prepared to keep 

records up-to-date and to use these records. They felt prepared to be punctual in their 

professional responsibilities. They felt prepared to design and use effective communication and 

to communicate student status and progress to students, their parents, and appropriate others. 

They felt prepared to learn and follow the school policies and procedures and collaborate with 

others in the building. They felt they were prepared to use technology to enhance instruction and 



learning. Although these high rankings were assigned by student teachers, they are consistent 

with rankings their university supervisors assigned. 

At the end of spring semester of 2011, student teachers assigned scores of 3 to 4 to all 25 

statements about their preparation. Exceptional strengths were indicated by scores above 3.50 in 

the following areas of preparation: establishing appropriate goals and objectives, using 

assessment strategies, instruments, and information appropriate to the learning expectations 

being evaluated, gathering assessment from a variety of sources that consider the backgrounds 

and interests and learning needs of their students. These student teachers also felt more than 

adequately prepared to create lessons plans to meet diverse needs of learners. These student 

teachers like their counterparts in the fall of 2010, felt prepared to follow school polices. They, 

too, felt prepared to communicate effectively to different audiences and to appropriate 

stakeholders.  

Analysis of these data indicates that English teaching candidates for grades 7-12 in 2010-

2011 felt their particular strengths were following school policies, maintaining organized records 

of student work and performance, designing communication and communicating effectively with 

their stakeholders using correct grammar, and logically organizing information. Candidates 

completing student teaching in the fall semester of 2010 reported strong preparation in their 

content and in the ability to use various ways to connect learning to students’ prior knowledge 

and to present explanations in numerous ways. They also felt quite adequately prepared to 

collaborate with others in a school setting and to reflect on how their teaching impacted learning.  

The feeling of being prepared to deal with assessment might have resulted from the extra 

emphasis on assessment and how to design and use it effectively, including how assessment must 

relate to goals and objectives as well as to standards being addressed in instruction. Being 

required to take classes in composition, technology, and grammar and usage might have 

contributed to the perceptions of being prepared to communicate correctly and appropriately with 

stakeholders. 

     During 2010-2011, university supervisors ranked English teaching student teachers 

strong in several areas based on the following scale:  

0 = Not observed 1 = Unacceptable  2 = Satisfactory 3 = Outstanding 

The strongest scores were reported in Domain VI, Professional Growth with an average score of 

2.71/3.0. University supervisors ranked English candidates high in being receptive to 



professional feedback, completing records accurately and in a timely manner, and understanding 

and abiding by school rules. University supervisors from APSU ranked English 7-12 candidates 

high in Domain VII, Communication with scores ranging from 2.83/3.0 for using technology to 

enhance communication, to 2.63/3.0 for using age appropriate language encouraging students’ 

thoughts and ideas. All scores in this area were between 2.63 and 2.83 with six of the scores 

above 2.70. Other high scores include 2.79/3.0 for demonstrating a broad general understanding 

of the major concepts. These rankings are consistent with student teachers’ own perceptions of 

their strengths in preparation to teach.   

 Milestone IV Reviews at the end of the spring 2011 semester revealed that seven 

candidates for initial licensure in English, grades 7-12, excelled in two areas: Standard 5: 

Knowledge of Classroom Management and Standard 6: Knowledge of Technology. In both of 

these areas, 57 percent met the standard while 42 percent exceeded meeting the standard. 

Students scored well in the other 5 standards, too, with 71 percent meeting the standards and 28 

percent exceeding the standards. 

One strength of the program is that 16 candidates chose to complete their student 

teaching and to seek initial licensure in this traditional manner while only 2 candidates sought 

alternative licenses. However, these two teachers are thriving in a local school system.  

 The two teachers who responded to the “Follow-up Survey of [Those Who] Graduated in 

First Five Years of Teaching” expressed that they were “Very Satisfied” with the teacher 

education program at APSU. Particular areas marked as “Very Satisfied” included knowledge of 

content, ability to use assessment strategies instruments, and information appropriately, ability to 

interpret aggregated and disaggregated data appropriately and to use data to make curricular 

decisions. Additional categories marked as “Very Satisfied” included the ability to use a variety 

of teaching strategies, to encourage students to assume responsibility, to be productive leaders 

who facilitate a positive school learning climate, to maintain accurate student records and to 

communicate with parents and others in an appropriate way using correct grammar and logical 

organization, and to use technology in the classroom and in their professional lives. Again, these 

rankings of the levels of preparation received at APSU are consistent with rankings student 

teachers and universities supervisors provided in the fall of 2010 and in the spring of 2011.  

VI. Program Weaknesses 



From the data presented during the data retreat and other reports available to you, what 

are the identified weaknesses of this program? 

In the “Exit Survey from Clinical Teaching Disaggregated by Area, Fall of 2010 and 

Spring of 2011” candidates ranked their course work, field experiences, and clinical experiences 

according to their perceived preparation for various professional tasks. Analysis of data from this 

survey indicated a few areas that candidates who completed student teaching in English/language 

arts in the fall of 2010 perceived as slight weaknesses in their preparation. The five student 

teachers in the fall of 2010 ranked three areas as ones in which they felt more that somewhat 

prepared but less than adequately prepared. Two of these areas relate to classroom management 

to foster student self-control and to promote student learning (2.8/4.0 and 2.6/4.0). They also felt 

underprepared to use multiple teaching and learning strategies to engage students in active 

learning so that students assume responsibility for finding learning resources and develop the 

ability to think in creative and critical thinking and problem solving (2.6/4.0). Candidates who 

completed the exit survey after completing student teaching in the Spring 2011 ranked none of 

the 25 areas of professional preparation below 3.0 (adequately prepared). However, they, like 

their Fall 2010 counterparts, assigned the lowest score to the ability to use multiple teaching and 

learning strategies to engage students in active learning so that students assume responsibility for 

finding learning resources and develop the ability to think in creative and critical thinking and 

problem solving (2.6/4.0).   

 Evaluation of data derived from university supervisors’ rankings of student teachers’ 

preparation and behaviors as reported in the “Clinical Teaching Evaluation Summary 

Disaggregated by Program, 2010-2011, did not reveal any serious weakness for English 7-12  

candidates. The scale of scores on this survey was as follows: 

0 = Not observed 1 = Unacceptable  2 = Satisfactory 3 = Outstanding 

The lowest scores assigned in Teaching Strategies sub section were for adapting the lesson for 

diverse learners (2.45/3.0) and encouraging higher order thinking skills while the lowest score in 

Assessment and Evaluation is in the area of informing parents of student progress (2.47/3.00). 

Overall, no glaring weaknesses were prominent in the supervisors’ rankings of candidates. 

  Data regarding the 16 candidates awarded licenses in 2010-2011 revealed that all 

candidates were Caucasians and that 14 of the sixteen were females. This lack of diversity is 

reflected also in the “Fall 2010 Milestone II Gender/ Ethnicity Review,” in which only 1 of the 8 



candidates was reported as being African American. The other 3 students who passed Milestone 

II at that time were Caucasian. None were males. Although a little improvement in the diversity 

of English 7-12 candidates had occurred, data derived from the “Spring 2011 Milestone II 

Gender/ Ethnicity Review” still indicated a continuing lack of diversity with 66 percent of those 

passing being males and 60 percent being females. Of those passing Milestone II in spring of 

2011, 4 of 7 white students passed, and 1 student listed as “other” passed. Overall, a lack of 

diversity among candidates shows a weakness in the program that needs to be addressed.  

 Another area needing improvement is the number of English 7-12, candidates who did 

not pass Milestone II in the fall of 2010. Of the 8 candidates submitting portfolios, only 4 passed 

Milestone II. The passing rate was somewhat improved for the Spring 2011 Milestone II reviews 

when 5 of 8 candidates submitting portfolios passed. In both cases the low passing rate is 

probably related to the number of candidates who entered the university with an ACT composite 

score of less than 22 or SAT score of less than 1020 as required for passing Milestone II. If a 

candidate has not earned of these scores, the candidate must pass Praxis I or earn the required 

SAT or ACT score before he or she can pass Milestone II even if all other requirements for 

Milestone II have been met.  

 Likewise, although some graduates in the first five years of teaching were very satisfied 

or satisfied with their preparation at APSU, they did have some areas of concern about their 

preparation.  Several areas related to planning appropriate and relevant instructional goals and 

learning experiences at developmentally appropriate level and for diverse cultural and language 

backgrounds and actively engaging students in learning were ranked 2.5/3.0. These graduates 

also ranked their abilities to manage a classroom to foster self-control and to relate learning to 

students’ backgrounds as 2.5/3.0. Although these areas are not quite weaknesses, they bear 

consideration. Some of knowledge needs to be addressed in the classroom management course 

EDUC 4080. Relating instruction to students’ backgrounds and foster self-control in students can 

be addressed in the instructional strategies class EDUC 3070 and in the methods class 

ENGL4400/5400 as part of the content related to differentiating instruction. 

VII.   Assessment of Candidates 

What do the summarized reports (portfolio review, milestone review, student teacher 

information, PRAXIS scores, program completion rates, exit surveys, employer survey, 

and graduate follow-up survey) data sets show about the performance of your candidates.   



 English 7-12 candidates do well in most areas of assessment. They know their content 

well, work well with other school personnel, communicate well, use technology effectively, and 

keep organized student records. Although showing improvement over previous years’ candidates 

in understanding and using forms of assessments, current candidates still have slight problems 

with providing assessment feedback to parents and in adapting lessons for diverse learners 

according to their university supervisors. All student teachers passed Milestone IV, and all 

candidates who began student teaching in 2010-2011 completed the program and were awarded 

licenses. 

What specific short-term actions will be taken during the 2011 – 2012 academic year in 

order to improve candidate performance? What are the long-term action implications? 

Please specify tasks and timelines for planned actions. 

The low passing rate for Milestone II is possibly due to students not passing the Praxis I 

exam before completing the other milestone assessments or low GPAs. Thus, in 2011-2012, I 

will meet with every candidate who must pass Praxis I and explain the necessity of taking this 

exam at least three months before Milestone II assessment occurs. During the first semester of 

2011, I plan to have students sign a form indicating that they understand this requirement, and 

they must write a three-point plan of action for passing the Praxis I exam.  I will also tell them 

about opportunities to review through review sessions in the Academic Support Center and 

review books in the APSU library. I have added a statement to the four-year plan for English 

majors seeking licensure to inform them of the semester in which they must take the Praxis I if it 

is a requirement for the student.  

Also, I plan to meet with my advisees who have failed a milestone review because they 

had a GPA lower than required GPA and have them write plans to raise their GPAs. I usually 

talk with them during priority advising but will call them into my office sooner this year. I did 

this one year, and it seemed to help remind students of the need to stay on the plan. A written 

plan should be a tangible reminder to the student to take the GPA seriously.  

In ENGL 3420, The Adolescent Experience in Literature, a course required for students 

who are English majors seeking licensure, I have added an assessment in which each student will 

select one additional novel from a given list and will prepare an analysis to share with the class, 

This assignment will include analyses of elements of fiction, figurative language, themes, 

connections to other content areas or pieces of literature, connections to student interests and 



backgrounds, and issues that could arise in teaching the novel. Students will identify two 

suggested approaches to engage students in active learning to help them deal with issues. This 

change is based on a ranking of 2.6/4.0 on preparation statement 8 on the Fall 2010 exit survey 

from clinical teaching. This statement was ranked a slightly improved 3.0/4 on the equivalent 

spring 2011 survey; however, it was the lowest ranked statement in the spring 2011 survey.  Miss 

Segraves, one of the reviewers of this plan, agreed that this change will also address the need to 

improve the English 7-12 major’s need to connect to real life and to future career and to actively 

involve students in learning as they connect concepts across disciplines, an error ranked al little 

low on the Clinical Teaching Evaluation Summary, Disaggregated by Program, 2010-2011. The 

long term implications of this change should be improved scores on the literature category of the 

Praxis II English Pedagogy exam (scores have been acceptable and have been passing, but unlike 

the other Praxis II scores, not at or above state and national averages). 

I will make an effort to locate some public school mentors for my culturally diverse 

advisees in an effort to retain them in the program. I will try to talk to some of the local Future 

Teachers of America groups to recruit more males and a more diverse group of English majors 

with a minor in professional education. I will try to meet this goal by April 2012. The long term 

implication is retention of English 7-12 majors of color. 

IX. Assessment of Program Operations 

What do enrollment, exit survey, and graduate follow-up survey data sets show about the 

operations and quality of your program? 

English majors seeking licensure to teach in grades 7-12 are doing well in the areas assessed in 

the surveys. As stated before, we are experiencing a rise in the number of students returning to 

add certification to teach English. More English majors were licensed to teach in 2010-2011 than 

were any other secondary majors. English majors exhibit proficiency in using understanding and 

using assessment to inform instruction. Enrollment is steady and is gradually representative of 

more diversity. One problem is the lack of gender and racial diversity in the program. A more 

diverse group of majors is needed in the program. The improved exit survey scores might reflect 

the cooperative effort of the Languages and Literature Department and the College of Education 

to help candidates to be successful as they participated in the TPA pilot project. The data also 

show that candidates and their supervisors recognize a need to plan for diverse learners, to 



engage students in higher order thinking, and to help students make connections in their learning. 

Overall, the program is effective but not stagnant. Changes have been made as needed. 

 

X. Summary of Proposed Changes 

Based on the data provided, what changes are proposed for your program?  

 I have written a Problem-Based Learning module about using assessment to make 

program changes in a ninth grade program. Students will also consider how to inform parents 

about how assessment contributed to the program change. This PBL deals with how to plan for 

diverse learners. 

 In ENGL 4400/5400, more emphasis will placed on planning for diverse learners. When 

candidates are writing lesson and unit plans, they will have to address the diversities represented 

in the classrooms where they are completing field experiences because they will have this 

information on the “Context for Learning” piece they complete as part of the TPA. 

 This year the university is offering the first section of APSU 1000, the freshman 

orientation course, which is discipline specific for English majors seeking licensure. This class 

contains 11 freshmen who want to teach English, grades 7-12; however, others are scattered 

among the general APSU 1000 classes because their schedules would not permit registering tor 

the English Education APSU 1000.  I teach this class, and the mentor student is an English major 

seeking licensure. In this class we plan to orient these students to the requirements of the English 

major with a minor in professional education and to closely monitor their progress this first 

semester. 

XI. Assessment System 

What data do you need to better evaluate your candidates and/or program?  

Based on the data provided, how can the Teacher Education Unit Assessment System be 

changed to provide more meaningful and useful evidence regarding candidate performance 

and program operations? 

 

I would like to know what type of licenses the five-year graduates were initially awarded—with student 

teaching or with alternative license--and if they were undergraduate or graduate students when they were 

awarded licenses.  

 



I would like to have additional information about those who do not pass Milestone II. Did the candidate 

fail because he or she had not passed Praxis I or for some other reason? 

 

As an advisor for English majors seeking licensure I would like to continue to receive a list of students 

who did not pass the Milestone reviews and the reason(s) for the failure.  

 

The Teacher Education Unit needs to develop guidelines for the Milestone assessments now that we have 

officially deleted the portfolios.  

 

Consideration needs to be given to a uniform rubric to be used for lessons candidates teach and videotape 

in their secondary methods courses and in Block 1(Residency 10).  

 

The APSU Lesson Plan needs to be revised to include language in the TPA, i.e., academic language, 

research or theoretical basis for strategies, and essential question. 

 

Faculty of COE and other faculty who teach secondary methods courses need to trained in the new 

teacher evaluation system used in Tennessee schools so that we can better prepare our candidates to be 

successful. I understand that our student teacher assessments have been updated, but the information 

needs to be distributed to all faculty involved in teacher education. 

 

I want to have access to data about how English majors performed on the various tasks they completed as 

part of the TPAC Pilot Project in the spring semester of 2011. This would be useful information as I plan 

to help students prepare for the field testing in the spring of 2012 while they are enrolled in ENGL 4400. 

 

I would like to know when we will begin incorporating the Common core Standards into our methods 

classes.  

 

 

 

	  

	  

	  


