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Program Description: 

In preparing students to teach both United States and World History and the Social Studies in 

middle school and high school, the History Education program (History major/ Professional Education 

minor) requires a broad background in the Social Studies, a major in History, and a concentration in 

Economics, Geography, or Political Science. Completing introductory courses in Macroeconomics, World 

Geography, and American National Government grounds the teacher candidates in the Social Studies. 

The History major consists of American History I and II; World History I and II; eighteen hours of upper 

division U.S. and World History courses; an Historical Methods course (HIST 2999); and a Methods for 

Teaching the Social Studies in Grades 6-12 (HIST 4950) class that addresses both the middle and high 

school settings. In addition, teacher candidates in this program complete one concentration of either six or 

seven hours in directed Economics, Geography, or Political Science courses. Candidates in this program 

also complete the Professional Education minor.  

 

Recent Program Changes: 

The catalogue for those who entered the History Education program prior to Fall 2014 includes 

separate methods courses in preparation for the middle school and high school experiences, but no 
dedicated History content methods course. As noted in last year’s report, this catalogue feature changed in 

2015, when the dedicated HIST 4410 (Teaching Social Studies in the Middle School) was struck from the 

program and the HIST 2999 (Historical Methods) course was added in its place in order to improve 

graduating History majors’ research and writing skills and to provide more effective assessment of the 

academic progress of students within the broader major. Again, this change necessitated the combination 

of what had been two separate Social Studies methods courses into one, the current HIST 4950, Methods 

for Teaching the Social Studies in Grades 6-12. Thus we continue to occasionally have students who 

entered under the 2014 catalogue (in which HIST 4410 was required) who are too late in their course of 
study to take the new Historical Methods (HIST 2999) course but who can no longer take separate Social 

Studies methods courses. In those instances---which are becoming evermore rare---waivers continue to be 
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granted for HIST 2999, HIST 4410, or both, as per the Dean of the College of Education, the Chair of the 

History Department, the Registrar, and the Coordinator of Teacher Certification. Moreover, we 

customarily suggest that students replace the HIST 2999 with an upper division history course when and 

if the candidate needs hours to maintain a full schedule prior to their Residency I semester. 

Changes in content have been made in the Social Studies methods course (HIST 4950) effective 

Fall 2015 and based upon the recommendations of the APSU History Education Program Review 

Committee relative to recent changes in the TCAP process. The prompt for eighth graders taking the 

computer-based TCAP Writing Assessment in 2012 was simply to “Write an essay that tells about your 

favorite celebration” and to further “Explain why this is your favorite celebration.” Effective 2013, 

however, the assessment privileges historical processes and analysis in writing, as represented by that 

year’s prompt to “Write an expository essay comparing and contrasting how reasons for colonization have 

changed from settling America to attempting to settle space” and, in that effort, to “Draw evidence from 

the passages to support your analysis.”1 Accordingly, additional emphasis has been placed (in the form of 

dedicated lectures, assigned readings, and guided practice) in HIST 4950 upon preparing our teacher 

candidates to teach writing and literacy to their students as Social Studies educators. Additional changes 

in the course continue to reflect both the importance of the edTPA process to our students and of teacher 

behaviors devoted to enhancing teacher sustainability, including methodological and pedagogical “best 

practices” that lend themselves to the “real world” of public education. For as was mentioned in last 

year’s report but as still warrants noting, a recent study showed that over 5,000 educators leave the 

teaching profession in Tennessee each year, costing the state somewhere between $23 and $50 million 

dollars annually.2 It thus remains extremely important that teacher trainees in the Social Studies content 

areas are prepared for careers of not only accomplishment and fulfillment, but of duration as well.  

 

Program Strengths: 

Yet again this year, History Education candidates display an impressive command of content. The 

program directs students to complete broad upper division courses to achieve a wide-ranging 

understanding of History, specifically devoting nine upper division hours of coursework to U.S. History 

and nine upper division hours to World History. The scholalrly acumen and teaching effectiveness of 

faculty in both the History and Philosophy Department and the College of Education is demonstrated by 

the high scores of History Education teacher candidates on the PRAXIS II Exam in World and U.S. 

History. One undergraduate took the World and U.S. History Praxis content exam Fall 2015 and scored 

an impressive 166; seven undergraduates took the same exam Spring 2016 and averaged a stellar 157. In 

that the average score of the two semesters (seven undergraduate licensees) who took their World and 

U.S. History PRAXIS II Exam last year was 158.6 and this year’s similar number is 161.5 (166+157) / 2), 

we are extremely pleased by this outcome. Moreover, the 169 average score of the two MAT students 

who took the exam exceeds the average of 164.3 achieved by the (six) MAT students last year. Given that 

only a score of 136 was required of these students to pass the exam, their margin of success was 

considerable. Although the recent change in the minimum score for the World and U.S. History Praxis for 

Tennessee licensure to 157 (effective September 1, 2016) is worth noting, we feel confident that our 

students are content-savvy and will continue to pass their Praxis II exams with regularity. Moreover, our 

History Education students who completed the program and student taught in the 2015-2016 school year 

                                                           
1 Lior Klirs, “The Transformation of Tennessee’s Writing Assessment,” State Collaborative in Reforming 

Education, Sept. 2015, 2013. Http://tnscore.org/the-transformation-of-tennessees-writing-assessment/. 
2 Richard Ingersoll, University of Pennsylvania, original analyses of data from the 2007–08 Schools 

Statistics and Staffing Survey (SASS) and its supplement, the 2008–09 Teacher Follow-up Survey (TFS). For 

further reading, see Richard Ingersoll, Lisa Merrill, and Henry May, What Are the Effects of Teacher Education and 

Preparation on Beginning Teacher Attrition? (Philadelphia: Consortium for Policy Research in Education, 

University of Pennsylvania, 2014). 
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scored 71 points higher (514) than the average History major (442) on ACAT exams administered during 

the period under consideration.  

History 4950 emphasizes developing teaching segments, lesson planning and modification for 

diverse populations including English Language Learners, evaluating and assessing student learning, 

individualizing instruction, engaging students through a variety of teaching strategies, and many other 

essential capacities that are foundational to good teaching. Thus it is satisfying that our students’ Clinical 

Supervisors and cooperating teachers agree that they are prepared for professional positions. According to 

the combined assessment of Clinical Supervisors in conjunction with mentor teachers in the schools, the 

seven History Education students who made up the Fall 2015/Spring 2016 student teaching cohort 

averaged an outstanding 2.87 out of 3 (with one “needing work” and three being “outstanding”) on 62 

separate knowledge, skill, and attitude sets considered critical in quality classroom teachers. This average 

score was the highest recorded by any of the secondary area student teacher cohorts, and is .17 points 

higher than last year’s already excellent average for our student teachers. Moreover, our cohort scored a 

perfect 3.00 in the categories “supports the lesson objective,” “circulates during lesson to support and 

monitor student work,” “has appropriate verbal skills,” and finally, “works with cooperating teacher in 

establishing a safe and orderly learning environment.” In each of these instances in the Spring 2016 

report, no other 6-12 cohort scored as well, and indeed, of the six perfect scores earned by 6-12 cohorts on 

that report (Spring 2016) four of them were assigned to our students. Importantly, their Clinical 

Supervisors and cooperating teachers did not identify any categories of evaluation that fell below the 

“target” level in their assessments, and the difficulties some of our students experienced in mastering 

certain indispensable elements of effective teaching last year improved in the 2015-2016 cycle. For 

example, Clinical Supervisors and cooperating school faculty members assigned the Fall 2014 cohort a 

2.34 in their ability to communicate learning objectives and state standards to their students. That score 

improved to 2.78 for the same prompt this year. Indeed, in all of the “problem areas” identified in last 

year’s report, significant improvement was made in/by this year’s cohort in each area. 

The quality of our teacher trainees was also apparent in their edTPA assessment scores for the 

period under review. The seven undergraduate candidates who submitted their edTPA packages as student 

teachers in the Spring 2016 semester achieved a total mean average of 46.3, almost two points above the 

national average of 44.6.  

 

 

Program Weaknesses: 

Upper division courses recommended in the program are still often offered only once a year or 

every other year. This situation frequently leaves History Education students little choice but to take other 

upper division courses which are narrower in scope than those recommended on the program guide. For 

example, History 4750 American Economic History has been highly recommended by the History 

Education Program Review Committee in the past, but only one professor is qualified to teach the course, 

which he offers once a year, in the Fall semester. In compliance with Department policy based on 

principles of pedagogy, moreover, upper division course sections are limited in enrollment. Consequently, 

not all History Education students are able to enroll in courses that fill quickly, as is the case with the 

upper division course on the Civil War. That said, however, and in terms of coursework, the biggest 

weakness of our program at present lies in the gaps in our progrm’s offerings in both the History major 

and the Profressional Education minor. In the first instance, neither the American Revolution nor Native 

American History, to name but two relavant upper division history courses, are presently included in the 

acceptable roster of classes in our program. While substitutions are sometimes issued to accommodate 

such coursework for our majors, these omissions in the program in its original form merit reconsideration 

and remedy. And in the second instance, a number of History Education Program Review Committee 

members have lamented the lack of an Adolsecent Psychology course in our student’s minor field. The 

reintroduction of such a class into the minor is likely impossible given current hour requirements of the 
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TBR BS/BA, but will be looked into nevertheless, and the viability of such an addition will be assessed.  

In the meantime, the HIST 4950 course will include a dedicated set of readings and lectures that address 

the topic. Moreover, the Coordinator will advise students with hour requirements or opportunities in their 

schedule to take the PSY 3200 Adloslescent Development course. Finally, many non-traditional History 

Education students completed their U.S. History survey courses years before they entered Austin Peay 

State University, which potentially compromises their core content mastery. Although they have the 

opportunity to attend the History reviews that faculty members offer each semester, these sessions are 

held late in the afternoon when some of these students have to be at work. 

 

Assessment of Candidates: 

On an individual basis, the 2015-2016 History Education program completers generally reflect 

their strong performance overall. Of the nine students identified as Milestone II on the Fall 2015 survey 

and the ten listed as Milestone II in the Spring 2016 sampling, none were disqualified by a deficient GPA. 

All eight of our undergraduate program completers who attempted their content Praxis II exam in World 

and US History passed, with no retakes required. However, while the majority of History Education 

students demonstrate high levels of both professional preparedness and academic acumen in their 

designated content area, some continue to stumble at the Milestone II mark. As has been the case for a 

number of years consecutively, in the area of Math a distressing number of our students struggle with the 

PRAXIS I (or, CASE) Exam, which identifies weaknesses in their basic educational preparation. Fall 

2015 saw two of nine Milestone II applicants (as indicated by their enrollment in the concomitant EDUC 

3070 Instructional Strategies) denied because of their CASE Math score; of ten applicants in the Spring 

2016 semester, three were similarly thrown off track. While this is an improvement from last year, when 

ten candidates total were denied Milestone II status because of their performance on the CASE exam over 

the course of the year (and one student failed to achieve the minimum required GPA), it is still 

unacceptably high. It remains beyond the capacity of our program to totally remedy the underdeveloped 

Math skills of our incoming students.  Nevertheless, and although real progress has been made in the last 

year, we will continue to identify enriching steps that we might take to help our students address such 

deficiencies. At a minimum, we will continue to recommend that our students take the more rigorous 

statistics course (rather than MATH 1010) to fulfill the Math requirement of their degree program. 

The Department of History and Philosophy is proud of the performance of their History 

Education program completers. There is overwhelming evidence indicating that they are qualified 

beginning professionals demonstrating strength in content knowledge and in their professional skills. That 

said, the department continually strives to increase the caliber of graduates in every possible way. Finally, 

the Department of History and Philosophy is dedicated to recruiting more non-traditional and minority 

students and to develop more effective support measures to guarantee these students’ academic success. 

 

Assessment of Program Operations: 

With strong support from the Department of History and Philosophy and the College of 

Education, the History Education Program provides teacher candidates with effective and supportive 

advisement, broad yet analytical content preparation, and focused Social Studies skill development. 

Oversight has been consolidated into the hands of a Secondary Social Studies Coordinator dedicated to 

providing each History Education student personalized and concerned advisement. As mentioned, while 

we will seek in the future to address gaps in our upper division content-area roster, History Education 

students can nevertheless choose from among sixteen upper division U.S. History courses and sixteen 

upper division World History courses with their advisor’s guidance in deciding which best fulfill the 

individual teacher candidate’s career goals. The department supports the program by offering highly 

recommended courses, such as Modern Europe, each academic year, either online or on campus. The 

required Social Studies methods course is offered each semester as part of the Residency I Secondary 

Block.  
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Direct student feedback is quite positive. Secondary school personnel often praise the preparation 

of our teacher candidates, as do their clinical supervisors.   

 

Summary of Proposed Changes: 

In an ongoing effort to make the HIST 4950 class a common offering for all its attendees, we will 

increasingly look to limit the methods course to Residency I/Milestone II candidates, alleviating the need 

for the class to be conducted in “partial” measure to some of the students who can assume only a much-

abbreviated “observational” role (as opposed to a supervised participatory role) in their school placement. 

Likewise as mentioned, we continue to look for ways in which the CASE exam difficulties of our 

students, especially as they relate to Math, may be improved. The Program Coordinator has initiated the 

conversation with the Chair of the History Department and the Dean of the College of Education 

concerning the addition of key upper division courses to the list of classes our candidates might take. 

While this is in its initial stages of consideration, it is likely that a formal request process will be 

undertaken by the Program Coordinator that will include submissions to various councils (the Teacher 

Education Council, etc.) of the university in the effort to address these opportunities for improvement in 

our content offerings. Finally, the possibility of adding an Adolsecent Psychology class to the minor will 

be explored in conversations with all relevenat parties.  

 

Assessment System: 

Data provided by the College of Education is useful in assessing the effectiveness of the History 

Education program. The surveys of program completers and their university supervisors reveal significant 

areas of strength and weakness that the department can address. The high scores given by classroom 

mentor teachers provide good evidence that History Education students are ready to conduct real 

classrooms and fulfill the duties and responsibilities of professional educators. 

 

 

Dr. Timothy L. Wesley 

Asst. Professor of History and Philosophy 

Secondary Social Studies Educational Coordinator  

Austin Peay State University 

Clarksville, TN 37044 
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